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Policy Briefing

IMPROVED SCHOOL PARTNERSHIPS FOR BETTER 
TEACHING PRACTICE AND TEACHERS WELL-PREPARED 
FOR THE CLASSROOM

Introduction
Global educators recognise that it is vital for a Beginning Teacher to have had substantial 
experience of a real classroom when they start work as teachers. In Ghana, this has become 
a priority for the teacher education sector. The rigour and extent of Teaching Practice (TP) 
has not been sufficient at Colleges of Education (CoEs) until now. 

Transforming Teacher Education and Learning (T-TEL) is working with the institutions responsible 
for the teacher education sector to concentrate on improving school partnerships between 
CoEs, the district education offices and partner schools. This is a crucial step to ensuring student 
teachers get the best possible preparation for a career dedicated to improving the lives of young 
learners in the classroom. 

What are the issues we are 
addressing to improve Teaching 
Practice?
Prior to T-TEL, a study identified a few issues regarding 
student teachers’ practice of the classroom environment 
while studying to become a teacher. These areas of 
concern have informed T-TEL’s interventions. They are:

Inconsistency between CoEs in 
procedures and timing of each 
Teaching Practice across years
This leads to a fragmented experience for student 
teachers, reducing the benefits they gain from directly 
interacting with school children.

Weak connections between 
CoEs and demonstration 
schools
This has led to poor communication and coordination over 
the years, meaning that Teaching Practice sessions are 
often not properly planned and therefore of less benefit 
to student teachers.



Insufficient preparation of 
student teachers before the 
start of Teaching Practice by 
CoEs
Inadequate preparation means that student teachers 
are not properly oriented for their Teaching Practice 
experience. This can lead to not only professional issues, 
but also serious social and cultural problems. From 
a teaching and learning perspective, not prioritising 
Teaching Practice means that student teachers are 
unprepared for the dynamics of a real classroom and the 
challenges faced by teachers when teaching students with 
different knowledge, capability and behavioural levels.

Lack of consistent mentor 
support, supervision and 
assessment of student teachers 
during each Teaching Practice
Inadequate supervision and assessment has reduced 
the motivation for student teachers to prioritise their 
Teaching Practice and doesn’t help the district education 
officers and colleges to monitor their progress effectively. 
Insufficient support from mentors in schools is another 
key issue.

Poor follow-up by CoEs after 
student teachers complete each 
Teaching Practice session
Feedback in the form of reflective practice is vital to 
helping student teachers understand what techniques, 
methods and approaches are successful and unsuccessful 
in the classroom. It is also a part of building their 
confidence and self-esteem as capable teachers. The 
concept of reflective practice is relatively new in Ghana so 
is seldom used during or after teaching practice. 
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What are we doing about it?
To address these issues, T-TEL has been producing 
Teaching Practice Handbooks and Guidelines for 
student teachers, CoE tutors and mentors drawn from 
in-service headteachers and teachers in schools, who 
are responsible for mentoring student teachers during 
Teaching Practice in the classroom. These materials 
are interrelated and focus on guiding student teachers, 
mentors and tutors on how they are expected to work 
to transform Teaching Practice, improve its quality and 
strengthen the role of mentors. 

The structure of the handbooks match those of the 
Teaching Practice itself and are based on the Ghana 
Education Service’s Beginning Teacher Competencies and 
the current Diploma in Basic Education (DBE) curriculum. 
For example, the resources provide structure to the 
Teaching Practice as a learning tool. In Year 1, students 
experience 10 days of observation with an activity each 
day to focus on a particular teaching area. Years 2 and 3 
include periods of actual practice. The resources provide 
activities organised into themes for each week’s session. 

In addition, T-TEL has introduced a series of Guidelines for 
key stakeholders who will support the implementation of 
many of the Teaching Practice activities. These Guidelines 
have been developed for: 

• �Teaching Practice Coordinators (based in the CoEs)
• �Classroom Teachers (for those teachers supporting Year 

1 student teachers in their Classroom Observation)
• �Circuit Supervisors (for those involved in supervising and 

supporting student and new teachers)
• �Girls’ Education Officers (involved in supporting female 

student teachers in particular)
• �Lead Mentors/ mentors (Principals and classroom 

teachers responsible for the professional development 
of Year 3 student teachers when they take part in their 
off-campus Teaching Practice). 

To support the use of these materials, T-TEL has also 
been conducting orientation and training workshops for 
key stakeholders on how to use them and implement 
the recommendations. These are targeted at those 
responsible for guiding student teachers during Teaching 
Practice sessions: Principals and District Directors of 
Education, Teaching Practice Coordinators, Lead Mentors 
and Mentors (In-service teachers), Girls’ Education 
Officers, Circuit Supervisors, College of Education Tutors. 

What are the benefits of these 
Teaching Practice materials?
These materials, orientation workshops and ongoing 
training and support are designed to create tangible 
benefits in the improvement of Teaching Practice in CoEs 
in partnership with district education offices and schools, 
thus producing teachers better prepared for the school 
environment. Our resources are:

• �Structured to provide consistency and uniformity 
across all CoE and TP schools for clearer instruction and 
fair and positive impact 

• �Enable Teaching Practice Coordinators and tutors, 
Lead mentors, mentors, Circuit Supervisors and Girls’ 
Education Officers to understand their distinct roles and 
fulfil them more effectively

• �Structured to provide a progression in development of 
teacher competencies by student teachers throughout 
their 3-Year DBE course

• �Reflective of the current teacher competencies used in 
assessment of student teachers to understand if they 
are adequate or need improving

• �Aligned with the Tutor Professional Development 
(TPD) teaching and learning pedagogies for greater 
consistency in education of student teachers.



Key Outcomes
T-TEL is already seeing results from our interventions to 
improve how Teaching Practice is planned and conducted 
between CoEs and schools. These are summarised below:

• �38 CoEs are now implementing the T-TEL Teaching 
Practice systems and activities leading to stronger 
educational outcomes 

• �There is uniformity and consistency across the country 
regarding Teaching Practice in CoEs and the partner 
schools creating a more streamlined teacher education 
system and better educational results 

• �The School Partnership Advisors (SPAs), T-TEL’s 
agents responsible for supporting Teaching Practice 
Coordinators in colleges with coaching programmes 
and visiting partner schools) are enabling the building 
of relationships across the key institutes responsible for 
student teachers and their TP by ensuring the successful 
implementation of TP systems, structure and activities 
as they work with the 38 Teaching Practice Coordinators 
at the CoEs and also with the district Circuit Supervisors,  
and Girl Child Education Officers, Lead Mentors and 
mentors. 

This relationship building is being sustained through the 
following activities:

• �Workshops at regional and district level

• �Regular SPA visits (2-3 visits per term) to the CoEs to 
support either training of tutors in TP systems and 
activities and also to mentor and coach TPCs and tutors 
when they work with student teachers on activities 
during years 1-3 of the DBE Curriculum

• �Post TP activities (Years 1-3) where they support Y1 and 
Y2 - even though Y2 student teachers are only supposed 
to do their training on-campus, they have joined Year 1 
TP as a result of the positive outcomes – and Y3 in the 
schools where they work with the Lead Mentors and 
mentors to build better relationships and support.

What’s next?
The SPAs will continue their support at all levels to 
strengthen the capacity of the Teaching Practice system 
and those key stakeholders involved in making sure it 
sufficiently prepares student teachers to excel in the 
classroom. 

Our work has identified that CoEs are currently 
implementing the Teaching Practice system and activities 
outside normal curriculum hours. It is envisaged that, 
T-TEL’s current support to institutions working to reform 
the DBE curriculum will integrate this revised Teaching 
Practice structure. Crucially, this would also include the 
assessment system, which in the past has not considered 
Year 1 and Year 2 student teachers. T-TEL is ensuring that 
Teaching Practice will be assessed each year from now on, 
but it requires further institutional and policy support to 
ensure it becomes a stable and sustainable element of the 
teacher education curriculum.

For further information please contact 
Transforming Teacher Education and Learning in Ghana (T-TEL)

PMB L47, Legon-Accra Email: info@t-tel.org
Physical Address: No. 135 Ambassadorial Residential Area, East Legon, Accra.


